
[The following is the critical preamble to a proposed curriculum reform 
in gemara written by Rav Dr. Yehuda Brandes, today the head of the Beit 
Midrash at Beit Morasha and a life-long student of Talmud, some ten 
years ago. I translated it in full because I believe he makes many 
important points that educators in America would do well to consider. 

The comments in brackets and emphases are my own; there are a few 
cases where I tweaked the language to make it more readable. – AIWAC] 

I. The Students 

Learning Difficulties 

The study of gemara is a "skills-heavy" subject. In other words, in order 
to arrive at the ability to learn and understand the text at the most basic 
level, and certainly to reach higher levels of study and understanding, a 
student must acquire a range of skills. These skills come from different 
disciplines, and they are necessary for maintaining the most basic level 
of learning. 

Language 

The two primary languages of Talmudic literature, which are: 

� Hebrew – At the level of the language of the sages, as well as 
Rabbinic Hebrew, and 

� Aramaic 

are foreign languages, in varying degrees, to the student. Obviously, the 
Hebrew dialects are less foreign to the student than Aramaic, but they 
too contain difficulty. For instance, Rabbinic literature is strewn with 
acronyms, which are indecipherable to the unskilled reader. 

Under the inspiration of the present atmosphere in the yeshiva world, 
there is a tendency to avoid providing basic reference material, be it 
dictionaries or translations. Furthermore, there is no systematic 
instruction of the Aramaic language, which is supposed to be acquired 
through accumulated experience through reading. This is an impossible 
way to teach a language. 

The assumption that it is possible to teach language in such a manner 
derives from the fact that in yeshivot the acquiring of the language (of 



Aramaic) is done by way of osmosis. It is similar to a man who travels to 
a foreign country and quickly acquires its language through constant use 
thereof. It is clear that this method has obvious advantages and 
disadvantages. 

The advantage: A quickly developed ability to use the language well. 

The disadvantage: The student does not know the rules of the language, 
except through intuition. 

The attempt to pass on the yeshiva method of learning, via osmosis, to 
the religious high school, and even to the yeshiva high school, is not 
successful – because the students are not sufficiently immersed in an 
atmosphere of gemara study to acquire the language through osmosis 
and at an intuitive level. 

Background: 

Every sugya in the Talmud is based on a broad prior background (of 
knowledge), which does not exist among most of the students, such as: 
Mishna, halachic terms, the history of the sages. Quite often, it is 
necessary to dedicate a great deal of time to teach the basic concepts 
which underly the sugya. 

For instance, in order to teach the first sentence in the Mishna: " מאימתי

נכנסים לאכול בתרומתן משעה שהכהנים, קורין את שמע בערבין ", one must first explain 
the following matters: Reading שמע, Eating Truma in Purity, A טבול יום, 
and sunset (from an halachic perspective). One cannot assume that this 
background exists among the students, and dedicating so much time to 
teaching terms which are outside the sugya – this distances the student 
from dealing with the matter at hand, that being the sugya itself, which 
assumes prior knowledge of its sources as the basis for understanding it. 

Methodology: 

The Talmud is not laid out like a consistent, continuous text, something 
which differentiates it from all other written material the student has 
been exposed to. The methodology of Talmudic dialogue does not 
naturally fit the student's way of thinking. This is especially in light of 
the hidden assumptions which accompany each stage (of the dialogue). 
For instance, the assumption that there is nothing extraneous in the 
Mishna, that an Amora may not dispute a Tanna, and so forth. 



There is no sign in the Talmud indicating what a question is and what an 
answer is. The text therefore becomes a riddle also in terms of its 
structure and in terms of the thought processes which lay at its base, and 
this is aside from the foreignness of the language and the terminology. 
There is no introductory book which imparts the Talmud's method in an 
orderly fashion. Even the existing introductory books do not accompany 
the actual study, and there is a huge gap between reading such a book 
(such as R. Steinsaltz's מדריך לתלמוד [link to English edition]) and the 
ability to implement (its lessons) in practice. 

 All of these problems do not exist in the teaching of Tanach. Even if they 
do, they appear either at a far more rudimentary level (of teaching), or 
the opposite, at a very advanced level. In other words, the basic language 
needs to be taught in the first classes of elementary school, and when we 
are dealing with a foreign language – the Aramaic of the Book of Ezra or 
the difficult flowery Hebrew of the Book of Job. 

However, these are the exceptions which prove the rule. The 9th grade 
Tanach teacher enters the class, instructs the students to read a chapter 
and make a summary of it, on the basis of which he develops an 
advanced discussion, both in terms of content and interpretation. The 
Talmud teacher, even at the end of 12th grade, cannot afford to open a 
high-level discussion before dealing with the level of basic interpretation 
of the text. 

The problem which arises from the comparison of Gemara to Tanach, 
History, Literature and the like is twofold: 

1. The difficulty of Talmud in and of itself. 

2. The status of the subject relative to other subjects in which one can 
arrive at significant layers of study without agonizing so much at the 
basic level of acquiring the necessary fundamentals. 

The Problem of Importance 

Another large gap exists between the subject of Talmud and the other 
subjects of Humanities and Jewish subjects, and that is the great 
distance between the (actual) study (of Talmud) and its important 
contents. In part, the problem derives from the great effort invested in 
acquiring fundamental skills. However, it is more serious than that. 
Even a student who can learn a page of gemara at a basic level on his 
own, does not achieve learning of importance. 



The Multiplicity of Details: 

The structure of the gemara does not allow for prior acquaintance with 
the overall picture in which details gain their respective value. The 
student is immersed in deciphering the ni-tty-gritty details and does not 
gain the ability to see the general pictureuntil after he has exhausted 
himself toiling to understand the details. For instance, a student who 
studies thesugya of "ויחלוקו" at the beginning of Baba Metzia (2b-3a), he 
will spend a great amount of time studying each of the 
individual sugyas that comprise the larger sugya. He will then 
eventually have great difficulty conducting an overall discussion of the 
fundamental underlying question of the sugya – when do we use the 
solution of splitting in a case ofsafek mammon and when do we not, and 
why. 

The Shakla and Tarya: 

The gemara is not built in a manner that presents clear conclusions. 
Most of the student's efforts, and certainly the beginning student, are 
dedicated to deciphering the messages from a structure of give and take 
– both in the gemara and the mefarshim. A student will spend a lot of 
time deciphering a piece of Tosfot – due to all of the language problems 
mentioned above. His ability to summarize the Tosfot at the end of the 
deciphering and summarize in a brief sentence the main idea which the 
Tosfot innovates regarding the gemara is limited. Even if he does so, the 
gap between the importance of the job of deciphering and the essential 
content is immense, and the gap does not favor the essential part. 

Relevance: 

On the face of it, most of the sugyot that are studied do not have relevant 
significance to the life of the student, whether it is the sugya of " האשה

" or that of "נקנית בשלושה דרכים וכהן חד שיעורא הואעני  ". Even when it comes 
to sugyas that have consequences הלכה למעשה, the student encounters the 
relevant aspect of them in the halachic literature. The discussion which 
takes place in the gemara is, as far as he is concerned, irrelevant, 
because he does not see in the rejected opinions, strained interpretations 
and the fundamental conjectures (סברות) any direct connection to the 
halachic case. 

He therefore wonders - why not suffice with an efficient and extensive 
study of halachic sources? 



The Problem of Motivation 

Up till now we discussed the problems which derive from the study 
itself. In order to overcome these difficulties, there is a need for strong 
motivation on the part of the student. 

What are the sources of motivation for the gemara student? 

There would appear to be three main ones, one which is lishma and two 
which are not. We should not avoid discussing "not lishma" sources (of 
motivation) in the framework of this discussion, if only because of the 
chance that from not lishma, people will come to dolishma. 

"Lishma" 

The concept of lishma is a fundamental one in Lithuanian yeshiva 
education, which was partially passed on to yeshiva high schools and 
Hesder yeshivot by Ramim who were educated in these institutions 
(presumably, Charedi yeshivot). (However) Over the past few years, the 
personnel of Ramim in religious-Zionist educational institutions are 
almost entirely composed of graduates of its own institutions and 
educational system. 

Therefore, the value of Talmud Torah lishma as a central value of 
religiosity is placed in competition with other religious values, such 
as devekut – the fundamental value of Chassidut, serving society, 
integrating in the the state and the army &c – all central religious-
Zionist values, as well as additional values of modern religiosity: " בכל

 Torah Im Derekh Eretz", "Torah VeAvodah". All of these" ,"דרכיך דעהו
come in place of, or at least alongside, (the value of) "and Talmud Torah 
Keneged Kulam". 

It goes without saying that students who are not overflowing with yir'at 
shamayim and were not brought up in households of Torah and Belief 
do not see significant value in diligence in Talmud Torah. The problem is 
that even students with powerful religious feelings and a feeling of 
belonging to Torah and Mitzvot, can find other channels, important 
ones, of religious dedication, and not see Talmud Torah, and certainly 
not study of gemara, a central value in their religious and spiritual work. 

Intellectual Interest 



It is obvious that one of the components of the motivation to learn 
gemara is the intellectual interest. In this regard, gemara study is similar 
to high level study of mathematics and physics. This is true both in the 
sense of the study requirements and in terms of the interest in the 
subjects not because of their religious and ideational contents and not as 
a "useful" matter, but rather as an (purely) intellectual one. 

However, this sort of intellectual curiosity is not shared by everyone. In 
the past the yeshiva world was meant for select individuals, for 
intellectual elites. Gemara, in this day and age, has become a subject 
which is open to all. It therefore follows that we cannot rely (solely) on 
intellectual curiosity (to attract and keep students), in much the same 
way that we cannot expect interest and intellectual tension from all the 
students in any other theoretical subject. 

Social Status 

In the yeshiva society, lomdish ability is a tool for social ranking. In a 
society in which at the head of the (social) ladder stand Gedolei Torah, 
and which does not have a significant (social) status system which 
competes with the value of gadlut in Torah, there is a great attraction, 
even at the not lishma level, to grow in Torah. This is a society which 
formally and publicly bends all strata of society before the highest 
stratum – that of chachamim. Therefore the title of "ben Torah" which is 
given to young people is a title of honor. The respect and the status, 
combined with the fact that other gates of mobility are not open to the 
same degree, and do not gain similar appreciation, are a very strong 
motivating factor in yeshiva society. 

In our educational system, the state of affairs is entirely different, 
because the social ranking is different. People with a knitted kipa are 
present all throughout (Israeli) society, the government, the army &c. It 
is not at all clear that a "ben Torah" is more valuable, in terms of social 
status and the honor he receives, from an outstanding military officer or 
successful businessman. 

What this means is that we cannot create on this basis a motivational 
cause of study. 

The Profession 

In the Charedi-Torah society, the inspirational figures and the preferred 
profession is a high-level Torah-related profession, but not in ours. As 



goes the social status so goes the profession. One can use the importance 
of the subject of mathematics as a precondition for academic studies in 
the sciences (to motivate students), and one can compel the study of 
English because it is a crucial prerequisite for any important job. In 
contrast, gemara has no "professional horizon" except for those who aim 
to become klei kodesh (religious professionals), a very uncommon and 
unpopular goal in our society. 

Until a few years ago (this article was written in 2001), the subject of 
gemara was necessary to remain in a Torah framework after high school. 
In other words: (knowledge of gemara was) an entry requirement for a 
hesder yeshiva, which for its part was a "religious insurance certificate" 
for the period of military service, as well as an "entry ticket" into 
yeshivish-Torah circles in the religious-Zionist camp. 

The appearance of the mechinot (pre-Army institutions), the change in 
the social composition of religious-Zionist society and in its cultural and 
spiritual trends, and other factors, took the crown away from the hesder 
yeshivot, who are now coping with a shortage of students. The readiness 
to absorb students based on reduced standards increased, and the gates 
of hesder are no longer sealed before students who slacked off gemara in 
high school. Moreover, students no longer see Hesder as the only option. 
One can choose the path of full army service, shiluv (Kibbutz Hadati 
yeshivot that have their students serve three years and learn two) or 
mechina, when all of these options do not require a similar level of 
gemara study (as Hesder). 

Competition 

Gemara has competitors. We will denote three of them: secular studies, 
other Jewish religious subjects, leisure activity. 

Secular Studies 

In terms of the value and the (degree of) interest, in terms of the level of 
teaching, in terms of the level of "reward" – the weight they carry in the 
Bagrut and later in university, and in terms of the burden, most of the 
students have at least a few secular subjects whose weight (and 
subsequent importance) is greater than Talmud – and the amount of 
class time is less! This is known to all and there is no need to go into 
detail. 

Tanach and Machshava 



Precisely in successful institutions – the primary religious achievement 
in terms of relevance takes place in Tanach and machshava classes, and 
in seminars. This is also the case in youth movements: the study of 
Tanach and Mishna is encouraged, but no-one considers the option of 
setting up a regular gemara shiur on location. This is also something to 
which pre-Army mechinot contributed. They proved that an emphasis 
on emunah, Tanach and machshava has greater success in terms of 
study and benefit than the yeshiva curriculum. 

As was mentioned above, one of the important reasons for this is the 
difficulty in study. In Tanach, machshava and halacha, the class arrives 
at a discussion of principled and essential questions at a pretty early 
stage of the study. This as opposed to gemara, where the stages of initial 
deciphering are very long, and the time dedicated to a discussion of 
principle and essence is less, both relative to other subjects, and also 
relative to the time dedicated to deciphering the gemara and the 
mefarshim. 

Leisure Activity 

What hasn't been said about the damage cause by television? 

In my opinion, the complaints about television in the present context are 
exaggerated. Television does not prevent the youth from dealing with 
many interesting, important and principled matters. Take, for instance, 
the example of counselors of youth groups or MADA (Magen David 
Adom) volunteers. 

Generally, television enters where there is already boredom, and 
is not a cause of idleness to someone who has important and interesting 
things to do. The idlers of old used books and soccer in place of TV, and 
succeeded to slack off to the same degree. In contrast, we should 
remember that there is also important and positive leisure: volunteering, 
counseling &c. All of these squeeze out gemara from times of leisure 
entirely, encouraging more "attractive" activities even during the seder 
and the shiur. 

The School and the Teachers 

A. The Schedule 

The Multiplicity of Frontal Lectures 



One of the problems of the educational system is the fear of changing 
existing patterns, as well as the need to appear if only slightly like the 
(Charedi) yeshivot. Therefore there is a demand for a large amount of 
hours, and there is a tendency to forgo innovations in teaching. This is 
both because they didn't teach that way in (Charedi) yeshiva and other 
excuses, which may have been correct for the pedagogical thinking of 
the yeshiva gedola, but are not appropriate for younger students at the 
beginning of their journey, and whose future is not that of endless 
diligence (in study) in yeshiva frameworks. 

A Lack of Direction in Self-Study 

On the other hand, (schools) do not trust in the ability to create a true 
yeshiva atmosphere, and thus take from the worst of both worlds. The 
yeshiva gives it students a huge amount of freedom; most of their hours 
are spent in self-study. However, in order for the self-study to be 
effective, it needs an appropriate environment and a certain climate. 
Since one cannot create this climate in a high school setting, the seder is 
wasted time. The students complain about the wasted time, but the 
substitute, multiple frontal shiurim, are no less dull. Thus, (the school) 
maneuvers between the worst of both worlds: a wasted seder and a 
boring shiur. 

The Bagrut Requirements 

(The requirements) are very basic and therefore very dull. This is to say 
nothing of the oral exam, which contains no small degree of injustice: 
eight years of study are tested in a brief discussion of ten minutes. In 
another section (of the Bagrut), the ability to self-study is tested with a 
"section (of Gemara) which was not taught" but there aren't enough 
systematic tools for teaching self-study. The exam on 
the masechet refers only to the unit which was studied that year, and it 
does not prove much more than the intensive memorization which takes 
place the last weeks before the exam. As is well known, the final form of 
the exam exudes its influence from the top down, on preceding years, 
and on the teachers who prepare the lower classes to adapt for 
themselves the appropriate tools towards this goal. 

Equal Learning For All 

Every self-respecting subject has (different educational) tracks – be it 
"hakbatzot", study according to levels and amount of study units (of the 
Bagrut exam), or optional subjects of study only for those who are 



interested. Thus is teaching according to ability and interest made 
possible. In the prestigious (sections of) religious education, all students 
are required to take a 5-unit gemara Bagrut exam (the highest level). 
There is a feeling that less than that harms the quality (of Gemara 
instruction), both intellectually and religiously. Reducing (the amount 
of) gemara study units is identified with religious weakness, and 
therefore (schools are) afraid of changing and diversifying the 
curriculum. 

The price is that in any event, we are speaking of (an educational 
situation of) mediocrity, both in teaching and in learning. 

The Teachers – The Gap Between Yeshiva and High School 

Talmud teachers are by and large graduates of hesder yeshivas 
and yeshivot gevohot, and they tend to look for solutions to problems 
from the place where they received their primary educational-Torah 
training. However, the solutions provided by the yeshiva gevohah are 
not effective for the ages of elementary and high school. 

The Yeshiva Way of Learning 

In yeshiva, there is no instruction in the basic skills of gemara study. The 
yeshiva assumes this ability to be a given, and the student who lacks 
these tools acquires them through the experience of studying in the Beit 
Midrash. Some of these tools are not acquired at all. The yeshiva does 
not impart linguistic fundamentals which allow for accurate reading of 
Talmudic Aramaic, it does not impart a systematic introduction to the 
Oral Torah, and the main focus of learning in the first years is in the 
study of the works of the rishonim, and an ideational-conceptional 
analysis of the rishonim's teachings. Later, in kollel, the emphasis is 
placed on deriving the practical halacha. The yeshiva student did not 
receive, therefore, organized training for basic study of gemara. 

The Values of Torah Study in Yeshiva 

 Yeshivish study does not support the value of studying gemara in and of 
itself. The emphasis is placed either on studying to learn the halacha or 
in conceptual analysis. In practice this means a flight from the gemara 
itself. There is scorn for the study of beki'ut(broad study and knowledge 
of gemara itself), and there is even a focus on specificmasechets and 
specific chapters which are appropriate for the accepted pattern of study. 



The matter of relevance to religious and spiritual life beyond studying 
halacha, is not emphasized in yeshiva. More than that, there is – to a 
certain degree – a sanctification of irrelevance based on the model of 
"Torah Lishma" of R. Chaim of Volozhin and "Halachic Man" of Rav 
Soloveitchik. The focus on halacha does not create tension or interest for 
many students, and it is more appropriate for talented older students 
who are training for instruction and the Rabbinate. The focus on an 
abstract conceptual analysis which interests the young man who chooses 
to dedicate a number of years of his life to learning Torah – it is doubtful 
if this is appropriate for the psychological and intellectual development 
of the teenager. 

In terms of social status – the yeshiva does indeed give honor to its 
students. However, it offers a solution only to the most gifted. Not every 
student earns a privileged status simply by being a ben Torah. There is 
an internal hierarchy in the yeshiva. Those who excel are the ones 
towards whom all of the educational effort of the system is directed. The 
system is geared towards the one in a thousand who will leave to 
instruct, with the rest finding themselves quitting at various stages – to 
the army, to university – without returning to gemara. 

Again, we are not dealing here with the problem of yeshivot gevohot, but 
rather the type of solution they offer the gemara teacher. The gemara 
teacher does not receive from the yeshiva tools with which he can grant 
status, importance and prestige to the entire field. Therefore, he too, like 
his Rabbis in the yeshiva, encourages the minority of excellent students, 
and looks forward to their continuing in yeshiva and growing in Torah. 
As for the rest of the students – he has nothing substantial to offer. 

The value which is emphasized in shaping the image of the yeshiva 
graduate is the value of chinuch (loosely and in this context - value and 
religious education, not skills). It speaks of the value of dealing in 
chinuch, going to work in chinuch tasks and so on. In this context, what 
is generally thought of is the mission of religious chinuch, and 
strengthening religious society and its education system. 

There is no emphasis on instruction as a value. There is no idealization 
of training gedoleiTorah, not at the level of Hesder yeshiva and its 
graduates, and certainly not at high school level. Even the inspirational 
figure of the Rosh Yeshiva in most religious-Zionist yeshivas is not that 
of a genius only in Torah, but an all-inclusive personality, an educational 
figure and a leader for his community. Therefore, even the teacher who 
leaves yeshiva for high school, wishes to be first and foremost 



a mechanech (one who deals in chinuch) and a guide. The matter of 
gemara, of intense study, is seconday for many teachers and Ramim. 

Thus is explained the need to create "religiosity" through various tools: 
how do we createfrumkeit in yeshiva – if at all? The "tish"? The tunes 
of devekut? Few are the mechanchimwho believe that from the toil of 
learning one page of gemara after the other, one can arrive at the most 
important accomplishments expected from the system: raising youth 
that areShomer Mitzvot and God-fearing. 

A "cognitive dissonance" exists in hesder yeshivot as well. Tanach and 
machshava, which are relatively less important subjects, constitute to 
some extent the backbone of yeshiva education. It is there that the Rosh 
Yeshiva and the Ram – whether in a machshava class or a parshat 
shavua class – imparts his primary messages. The yeshiva student who 
comes home does not talk of the latest innovation in shiur klali (general 
gemara shiur), who cares about that? 

However, if there was some new innovation in the parsha, an original 
idea in machshavaor a socio-political position, it will be spread and be a 
topic for discussion. On this side, in the shiur of Tanach, machshava and 
emuna, at the drasha and the mussar shiur, the student discovers that 
there is thought that is more modern, more academic, more relevant - 
both in instruction and curriculum. In less time they feel they are getting 
a lot more! 

Self-Study, Voluntarism and Freedom 

Another basis for the success of the yeshiva is self-study. This is the 
cause for the surprising leap (in learning ability) between the end of high 
school and the beginning of the first year in yeshiva. But the Ram in 
yeshiva high school and religious high school does not have the option of 
earmarking so many hours for self-study. This is due to the demands of 
other subjects, the need to focus on a specific subject and prepare 
students for the Bagrut exam, as well as the fact that the students are not 
arriving voluntarily, out of choice, and therefore do not feel obligated to 
study during seder. The high school-age student is as a "child who runs 
from the school", and a self-study seder is an invitation for escape – 
either physically or mentally – to other occupations. 

The matter of voluntarism creates an additional gap: in yeshivot 
gevohot, there are generally no obligatory requirements in terms of the 
content of study. The student learns where his heart desires, and at the 



rate his heart desires. Even if there is a central direction in the learning, 
there is enough room for other areas, and there isn't the tension of 
exams and grades. In the yeshiva high school and in religious high 
school, the system is very specific, does not allow for freedom of choice, 
and therefore does not allow the student the necessary feeling of 
freedom to learn of his own volition. 

All these problems of turning the yeshiva graduate into a high school 
teacher are supposed to be solved by the teaching colleges. However, as 
opposed to academic subjects, where the basic rules of the academy exist 
to a large degree in high school as well, when it comes to gemara the 
essential gap between the world of yeshiva and the world of high school 
is so great, that there is no chance that the colleges will succeed in the 
little time they have to change the pattern of thought, study and values 
the prospective teacher has toward gemara. The attitude of yeshiva 
graduates to the classes of the colleges is one of scorn, and more than 
that they disregard the classes given on their subject – gemara – since in 
their opinion, they excel in it after the many years they spent studying it 
in yeshiva. 

C. The Teachers – Lacking in Training 

From the aforesaid are derived the deficiencies in training gemara 
teachers for high school instruction: 

There is a lack of training for structured instruction at a basic level, as at 
the yeshiva they learned at a higher level. There is also a lack of 
psychological readiness for it, since it appears to be a coldly intellectual 
and alienating type of study. There is also no appreciation for the 
importance of studying gemara at the basic level and understanding it 
fundamental and accurate meaning. Therefore - the teachers themselves 
do not value this kind of work, and they tend to search for other 
solutions to add value to their educational work. 

On the other hand, they are not willing to allow students to skip the 
basic stage with assisting tools, as it is considered an inferior and "not 
serious" way of learning. This is the reason for the revulsion felt towards 
assisting tools: Steinzaltz, dictionaries, the Mei Menuhot &c. 

There are no tools for attaching significance for that which is being 
studied. Most Talmud teachers will say, that it is indeed boring and 
meaningless to learn just gemara in most of the sugyot in Shas, and that 



in order to find relevant, existential significance, one must find 
selected sugyot. 

Because of the huge gap between the level of study in yeshiva and the 
level of study in high school, teachers have a low impression of their 
field, and of course they radiate this onto their students. The teacher 
himself is not the "Matmid" (of Bialik fame), he has other areas of 
knowledge and occupation. Sometimes, he suffers from a lack of access 
to "competing subjects", and he does not know how to open a principled 
and spiritual dialogue with the students. Sometimes, the exact opposite 
happens, and he is perfectly capable of conducting a live and fruitful 
dialogue with his students, but he does it during a "general discussion" 
with the class, or on the basis of individual friendship. Precisely in this 
way he radiates the lack of interest that he and the students have 
towards the gemara itself. 

Another problem which the teacher from yeshiva brings with him is the 
unwillingness and inability to deal with the requirements of the system 
and maneuver within it. On the one hand one gets radical teachers, who 
want to break the frameworks and make the high school more like a 
yeshiva, something which the system will have difficulty swallowing, and 
on the other hand teachers who accept the (system's) diktat, and 
surrender to the authority of the system, under the heading of "what can 
you do, they have to be prepared for the bagrut" or "what can you do, 
this is the level of my students". Thus do they avoid any significant 
attempt to enliven gemara study. 

 


